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BRIAN KEATING:  Before I go over some basic logistics, I would like to turn it over to Christina Weeter.  And I'll Christina – you introduce yourself.  
CHRISTINA WEETER:  Great.  Thank you, Brian.  
I'd just like to say hello to everyone.  Thank you very much for joining us.  I'd like to welcome you on behalf of the secretary of Education, Arne Duncan, and our assistant secretary, Deborah Delisle, of the Office of Elementary and Secondary Education.  
We would like to welcome you to the second in a series of three webinars on dropout prevention and recovery in rural communities.  Hopefully some of you were able to join us for our first webinar, which focused on building community support around this work and featured two rural areas that were very successful in mobilizing their communities to identify local partners that could help them bring dropouts back to school and get on a path to graduation; and also to help prevent other students from dropping out.  
So building on that, this webinar will focus on the use of early warning indicators to identify students at risk of not graduating and how to implement low-cost and no-cost interventions that would be appropriate for whatever rural context you're in.  
We'll also talk about tiered intervention strategies and set the stage for our third webinar, that will focus on recovery programming.  
So I'd like to just quickly review the goals of the webinar.  Most of you probably have seen this on the agenda, but I'll run through them really quickly.  We'd like to provide an overview of early warning systems and provide some additional resources for you to have more information on how to create and implement those.
We're going to present the model of tiered intervention assistance to address the needs of struggling students ranging from grades in middle school through high school.  We're going to discuss assets and challenges in doing this work in rural communities.  And we'll be showcasing some examples of evidence-based practices that are really working and could be adapted well in rural communities and show you how they build on assets and deal with some challenges.
Finally, we're also going to be featuring several effective strategies in more depth and providing advice on how to design and implement these strategies.  But perhaps most importantly, we're going to be encouraging all of our participants today to share promising practices with peers, and we'll get into more of that piece later.  
So at this time I'd like to take a moment to introduce our partners from Jobs for the Future, Ms.  Terry Grobe and Amanda Dorris.  
MR. KEATING:  Great.  Now I'm going to go ahead and turn things over to Terry Grobe from Jobs for the Future.  Terry, take it away.  
TERRY GROBE:  Thank you very much, Brian.  And welcome everyone, again.  This is Terry Grobe from Jobs for the Future.  We've been partnering with the U.S. Department of Education on this webinar series.  We welcome you to this one.  
And it's my pleasure today to introduce our first presenters.  We have Bob Balfanz with us from Everyone Graduates Center; and also Mark Willoughby, who's the director of schools from DeKalb County, Tennessee and has also been a member of the technical working group that we developed to advise us on the content of these webinars, and that group has been wonderful in helping us understand further the assets and challenges in rural communities of setting up dropout prevention and recovery efforts and helping us along the way to design this series.  
Bob is going to talk to us today about the considerations of setting up early warning systems in rural communities, what seems to be working, what's time- and resource-effective and -efficient; and what they've learned in working with states that have got large numbers of rural localities setting up early warning systems.  
And we're going to follow that with a reflection from Mark Willoughby, who led the development of early warning systems in his district.  He'll reflect on Bob's remarks and add a bit more detail, emphasize points, maybe add some illustrations or examples.  And then we'll have times for questions from the audience.  
So I'm going to try to turn that over to Bob now because I want to give this piece of the agenda as much time as possible.  So welcome, Bob.  I'm turning the presentation over to you.  
BOB BELFANZ:  Thank you, and good day to all.  We're going to be talking today about responsive early warning systems in rural communities and how to really adopt what we've learned elsewhere to make it effective in those communities.  
Basically the core idea of early warning systems is that students signal us early and often that they're on the track to not graduate.  And if we can pay attention to these signals we can intervene early when the challenges are more manageable and keep these kids on track; and in doing that, keep many more kids on track to graduation.  
And students signal, ironically, by what we call the ABCs, which is attendance, behavior and course performance, which makes common sense.  You've got to show up, you've got to try, you've got to get your work done if you're going to succeed.  And if you're having trouble in any one of those, it – (inaudible) – on the absent intervention, we're not going to have a good outcome.  
Today we're really talking about some particular adaptations for rural areas.  We've done an earlier webinar for the Department of Education, which you can access where it's shown to give you some of the more bread-and-butter basics of what early warning systems are and how they work.  Most of the research in early warning systems has been done in urban locations, but state-level studies have shown these indicators – as we can all sort of agree from common sense – matter everywhere.
MARK WILLOUGHBY:  One of the things, Bob, that we have looked at – talking about attendance and things that really don't cost any money – this is Mark Willoughby with DeKalb County Schools – is keeping a track on our attendance.  Any student that might miss five days, we know when that happens and teachers know when that happens and we try to make contacts there.  Also looking at the behavior in making sure that those students are going to be in school and not at home.  We try to make sure that all the students are at school getting the instruction, so not being suspended out of school.  
MR. BELFANZ:  Absolutely right.  That actually speaks to what we know.  Some of the actually assets in rural communities is there are strong relationships often between students and teachers and administrators and families.  And at the same time, we know there are some constraints that are faced in terms of funding and access to data and the time to do it.  
So one of the things we're going to talk about today is that if you are in our rural area, the good news is that all the data you need is in your school.  You don't need to wait on anybody or any state or any district even to happen.  You can do this in your own school.  And we're going to talk today about one key decision, is should this be done at the district or the school level.  And that's really going to be a local decision about capacity and time, and we going to give a little advice on both those approaches.  We've worked in places where both approaches have worked.  
So at the district level, the decision which has to be made is, are you going to use what we call the normative indicators, which is these studies have been now done in multiple states and multiple cities.  And at the end of the day, we know that if a kid is missing a month or more of school – which is missing 10 percent or more – if they're going in sustained, even mild misbehavior – things that get you sent to the office or get you a referral – and if you're failing your courses, that's not good; right?  And those are clear indicators that this student needs intervention.  
So you can decide to use those normative levels, or you can decide that you want to customize it to your own data, which is always the strongest possible.  To use your own data you have to ask yourself this question:  Can I follow a cohort of students from at least ninth grade to ideally one or two years past on-time graduation?  It's about five years of data.  You have to have five years of historical data where you could follow individual students over time.  And also, can you follow students from sixth grade to ninth grade?  
If you have that data available at the district level, then you can do your own analysis.  If you don't, then it makes sense to use the normative indicators.  When you use your own local data, the big decision you have to make is where do you put the thresholds for intervention; where do you put the thresholds for monitoring.  
And basically that's going to be a tradeoff between, at some level, overidentifying some students who maybe were not coming because there was a short-term reason or the behavioral issues got fixed, or they just had a one-time blip and they would have sort of self-corrected and didn't need intervention, versus setting your bars too high and missing kids that really do need help.  And that's ultimately better.  There's an art and a science to figuring what are those right levels.  
The second option you can have is if you can just do this at your school, as we talked about.  And basically if you're going to do at a school level, you could begin just by using these normative indicators; which is if the students are missing 10 percent or more of school, which is about 20 days or a month; if there are one or more disciplinary incidents; or they're failing their courses, those are the kids you want to intervene with.  That's the data you want to study.  
And then over time, you can adjust this based on your in-house analysis, saying, you know, you really should be worrying about kids that are getting Ds, not just Fs.  You know, we should really be worrying about kids that are missing 8 percent of school, not just 10 percent of school.  We should really – it's only after kids have had two or more behavioral referrals that we see they really get in trouble, so that's where we're going to start to really have our interventions.  That's the type of fine-grain change you can do over time just studying your own data.  
Another thing we want people to really think about seriously is a variation of the early warning indicators, which is actually looking at the students who dropped the last year, and looking particularly at their age and credits earned.  How old were they and how many credits did they have when they dropped out, and then looking back and seeing what their attendance and behavior and course performance is.  
And what this is important to do is really to figure data-drive responses to overage, undercredited students to develop dropout recovery and second chance programs.  And to do that well, you really need to know, are most of the kids dropping out in our school 18 years old and only a few credits shy – as often tragically is the case – which would be one type of intervention needed; or are many of them actually 19 years old but still just with the credits of a ninth grader, which would require a much more serious intervention?  So it really helps to understand how many kids are in each of those buckets to really understand, do we have the right support to provide the right recovery options.  
The other key thing to keep in mind when you're looking at this once you have your early warning data is you really want to also look at this not at just for individual interventions – which obviously are very important to keep the kids on track – but also, what does this tell us about how much your organize our resources at the school or even district level?  How are these students, what are these indicators if we have more than one middle or high school distributed across our schools?  That could also help you figure out what type of community partners – of what type you need in those schools.  
And then secondly, at the school level you want to always be asking yourself, what is the most strategic level for intervention.  So for example, if you were to suddenly see, hey, we have a bunch of kids failing math, you might on an individual level say we've got to somehow organize a big tutoring program, and maybe that's pretty hard to do for 25 kids.  
But if you look more closely you might see that 20 of those 25 kids were all failing in the same math class, in which case an intervention at the classroom level with the teacher might be a more strategic intervention.  So it's really important not to just say that it's only about individual intervention – which at some level is a key feature of early warning – but also using the data to look at classroom and school-level and district-level organization and resourcing.  
A few more points about using the data.  There's a growing number of user-friendly tools and data sheets that are available free that both help you organize the data and share it with your staff.  Many schools have simply just created spreadsheets they put on Google Docs and essentially put them in the cloud to give everyone easy shared access.  
Another thing to think about is that you really want to use this data for interventions, not just for analysis.  And to be thinking about intervention, some easy tools you have at your disposals are first, actually talk with dropouts.  Figure out really what led to them to drop out, or students with poor attendance or with poor behavior so you can really customize interventions to your school.  
Organize teams of teachers to work with the students.  Don't try to make it that every single teacher has to grab a bunch of students they may or may not have the skills to work with and have to do that on their own.  It works much more effective when groups of adults who understand and can pool their knowledge to help students.  
And it's vitally important to keep track of the interventions we use so we can really understand what makes the difference.  All too often we'll try lots of things, and then if test scores go up at the end of the year everything worked, and if test scores went down, nothing worked; when really we know some worked for some kids and some worked for other kids.  
And so we really need to do good careful tracking of here are these students with attendance issues, here's what we tried, here's the kids that worked for, and then use that to build a local knowledge base of what works for what kids in what situation.  Because really the big goal of all this work is to get the right intervention to the right kid at the right time with the scale and intensity known.  And you can only do that if you're tracking both your early warning indicator data but also the interventions you're trying against that data.  
As I talked about, there are a number of good free available resources.  The National High School Center has middle and high school early warning tools which you can just grab off the web and use to organize and analyze and share your data.  The Virginia state department of education has a very nice tool available with an excellent technical manual.  
And also America's Promise and our Everyone Graduates Center and civic enterprises put together something called the Grad Nation Guide Book, which has some good advice in the front, but in the back has a lot of practical tools for organizing how you would do some of this dropout transcript analysis to figure out age and credits; some key insights on how to use early warning systems.  And there's also lots of good – and these resources are all available to be downloaded after the event at the address you see below.  
With that I'm going to turn you over to Mark, who you already heard – we already had a good interchange with – to give you a little bit of perspective on how some of this has been working on the ground.  
MR. WILLOUGHBY:  Yes.  Thank you, Bob.  This is Mark Willoughby.  
And as working on the ground, how to make these things work in a rural system where you really do not have very much money, and that's the teachers and staff – and as far as that goes, central office personnel – actually all coming together as a team.  
And we help at the central office, but the main part is at the school.  The principals actually have the teachers to have a contact log where they contact the parents of the children.  And they contact the students each day and ask the students to come and they have a conference.  They look for the students that do have failing grades – and not just an F, but the students that do have a D or possibly a low C.  
And I'll tell you a little bit about our system.  When we started the intervention that we'll be talking about a little bit later, our graduation rate was at 67.6 percent.  Last year our graduation rate was at 94 percent.  And the ACT in Tennessee in 2010, we started giving the ACT to all juniors.  At that time our ACT scores did go down.  But from 2006 to 2009, the ACT composite score went up over 1 point.  And a whole lot of it is down by people just getting in, making contacts and having face-to-face conferences with parents and with students and forming that connection.  
And that's one of the things that I think that we leave out sometimes, is forming the connection with the students and parents.  Because we have to let them know we care.  One thing that I think is very important:  It's not how much we know, but it's how much we care about the kids, and they need to know that.  
Our school system – our high school, we only have one high school; it's approximately 800 students in 2006.  Now we've grown to about 840 in that school.  And it looks like in just a few more years we'll be over 900.  But in a rural setting, things are sometimes a little bit more difficult, as I know that all the people that are listening will realize that.  But getting in there and teaching ahead and making those contacts is extremely important.  
All your kids want to do well.  They might not do well during your regular school setting, but when we get on a little bit further, we'll be talking about teaching ahead and some of the things that we have done in DeKalb County – some of the things that the people at the school have done, actually, to make the difference.  That's a little bit about our school system.  In our county – we only have 18,000 residents in our county, so we are a small school system.
MS. GROBE:  Terrific.  Thank you so much, Mark.  
It seems to me – I think we can both invite your further reflections on anything that Bob had to say, and we can open it up for questions and do a little bit of both.  
So it looks like one of the questions is that you were talking about one of the interventions is making very personal contact with students and parents and doing that in a very frequent – and with students, a timely basis.  And that's probably kind of more of a whole school intervention, something you try to do with all students; although you may spend a little bit more time with students who need a little extra help.  Is that right?  
MR. WILLOUGHBY:  That's exactly right.  The students that need more help, we actually try to find out the exact weakness that that child has.  And when we get into that, we go and we teach just specifically to that child.  We basically make an IEP for that student, whether it's a special education student or not.  And we have some afterschool programs that we help the kids with.  We provide transportation after school for the children that will stay after school.  
And when we're talking about juniors and seniors – of course, I really think the key is the freshmen.  But when you get to talking to a junior or senior and they're looking like they're not going to graduate, they're a little bit more willing to say, what can you to help me; I'm willing.  And I think that makes the difference right there.  
MS. GROBE:  OK.  Because I think what you've done is you've kind of engaged your whole staff to pay particular attention to all students, and then you've also put in a range of interventions.  And the second part of this webinar is really going to go more deeply into how we define the different kinds of interventions, and then what examples we have of each kind of intervention.  We'll feature a strategy in more depth as we move along.  So I think for people who have questions about how we're defining an intervention, the second part of this webinar will make that pretty clear.  
It looked like there was also a question that maybe you wanted to address, Bob, about – there were a number of questions about how to you kind of disentangle the variables as you're doing analysis at the district level or the building level so that you are really figuring out what interventions are working for what groups of students.  And people mentioned that they're probably important variables like gender and age and other things, so maybe you could say a word about how schools do the analysis so they can really figure this out.  
MR. BELFANZ:  So I'll answer that on two levels.  The first is just intervention tracking and intervention analysis.  So I think one of the key things that I didn't mention that's really important is that essentially a team of adults in the school – and it can be variable; it can involve the counselor or the principal, assistant principal, but needs to include some teachers who work with the kids – needs to be looking at this data at least biweekly, which lets us get a real-time monitoring to both, A, see a kid who suddenly was attending who's not attending or was doing well and is suddenly struggling, or is starting to start out.  So we can intervene soon before that actually leads to them failing or them getting suspended or them missing a month of school.  
At the same time, that's where a discussion happens about what shall we do to try and help this kid who isn't coming to school or who is acting out or is failing their classes.  That leads to a decision and an intervention's decided; often assigning a champion to help in what happens.  And then the idea is that two weeks later or a month later you come back and say, is the kid getting better, are they doing better?  If they are, then you have your two data points; this intervention was trying and the student's getting better, or this intervention's tried and the student's not getting better.  
And then on a quarterly or semester basis, you could then look in total at the various interventions that were tried with a group of kids and see how often they were successful and in what circumstances.  And that's how you begin to impart what's working for what kid under what situation.  You get a large enough data pool to be able to disentangle what's working where and with who.  
The other quick point is on the demographics.  And those are often very useful, but they're more useful in helping to figure out what the intervention is as opposed to figuring out who needs an intervention.  In the past, we based a lot of dropout prevention on demographic variables, and then we often diagnosed the kids or got the wrong kids or not enough of the right kids with help.  So it's really important to use the ABCs as a first screen of like who needs help.  
Once we know who needs help, then sometimes things like analyzing gender or overage or special education status or ELL all help to figure out what's an effective intervention.  If you find that most of the status failing are ELL, that puts you in a different mode of intervention than if you find they're all sorts of different kids and then maybe some more individualized reasons.  
MR. WILLOUGHBY:  Let me throw in one other thing real quick, Bob.  
When we notice a child has missed five unexcused days, we actually require the parent to come to school and we sit down and have a meeting.  And oftentimes we find out something than just the child is skipping school.  There may be some medical conditions.  There may be water is cut off; electricity is cut off.  There are some very important factors that go into play of why a student is out and oftentimes as school personnel we can help to solve those.  
MS. GROBE:  OK.  I was going to try one more question and then move on.  So there was a lot of discussion about how important the issue of engagement is for students, that if they're engaged in their instruction, if they're finding it relevant, then they're more likely to come to school, even though there may be some outside factors that people need to know about and need to address.  
So there was a question for Mark, I think, about how you are looking at the issue of recruiting effective teachers in a rural area.  Can you speak a bit to that?  
MR. WILLOUGHBY:  It is very difficult on recruiting teachers.  What we have found best is in a rural area, a lot of people want to just employ the people that are within their county or their school district.  
But what we have done is we go out and go to recruiting fairs.  We will employ who we think will be the very best teacher.  But at the same time, something very important to do is to try to grow your own teachers.  And one thing that we have actually looked at is if we help the students while they're going to college and paying a certain amount of tuition, for them to come back and have to stay with our system for a certain amount of years.  That's one of the things that we have actually played around with.  We haven't done that yet.  But as far as the rule of school system, we try to give support to our employees that we have, and we know our top-level teachers.  
And the other thing we try to do there – we'll do this next month – is we actually reward certain teachers – and it's monetary in one way – we send them letters and we say, hey, you're invited to go out to a certain restaurant tonight.  And none of the other teachers really know that until they get to that restaurant and see, hey, these folks made a certain high level like I did, and the school system – the director of schools or principal or supervisors are here to say, hey, you're doing a good job.  And I think that goes a long way.  
So money is great but we don't have a lot of money.  But having somebody to pat you on the back and say you're doing a good job and I appreciate what you're doing, you're making a difference with our children, and I just want you to know that.  I think that's one of the things that makes a difference with our employees that we have.  
MS. GROBE:  Thank you, Mark.  Thank you both for this.  I'm sorry that we have to move on so quickly, but I also think that the second part of the webinar will go deeper into some of these interventions and also feature some strategies we can loop around back then to how you get the teachers involved and how you do funding for the various interventions once you've got the data in hand and you've got a group of people willing to look at it.  
So we're going to move to look at interventions, and I think it's very helpful when you do this to use a framework.  I like the framework that Bob Balfanz uses and others who work in this field, which is a tiered intervention model.  And it's based on a medical triage model that include whole school approaches; kind of large-scale prevention strategies for all students – go through a set of targeted interventions for students that have one or two indicators or even have those for short-term, and so they get the support they need to get back on track; and then also a set of intensive interventions for those who show multiple indicators who are in most distress and need the most support and help.  
And the good thing about a tiered intervention framework is that it allows staff to be very strategic about providing the right support in a timely way to the right student, and also being very smart about the use of their resources.  And of course, a smart use of resources is good in all districts, but it's particularly important in rural districts where resources can be very constrained.  
So we're going to move to the second part of the webinar.  I'm going to turn it over to my colleague, Amanda Dorris, who's going to take us through each tier of intervention, define it a little bit more, and introduce presenters who are going to feature a strategy in some depth that illustrates what we're talking about as we talk about using this intervention framework successfully.  
So I'll turn it over to Amanda.  
AMANDA DORRIS:  Great.  Thanks so much, Terry.  
I'm going to go ahead and jump right into tier one.  As Terry discussed earlier, this is the sort of whole school approach.  It often focuses on building a positive school climate and providing engaging curriculum; often looking at those ABCs that Bob just talked about and how to best impact those.  
As you can imagine, there's a lot of possibilities that fall into this tier.  So just a few things that would be categorized as tier one would be schoolwide attendance programs or creative approaches to student discipline, such as restorative justice circles, in which students involved in an incident would be able to sit down together and talk about what happened during the discipline infraction.  
All sorts of engaging and relevant curriculum and the professional development that goes along with it for your teachers; those great things that Mark talked about to keep your teachers engaged and really pat the on the back; building college-going culture; all those different kinds of transitions work that happened.  We've really learned from the research that there's a lot of key transition points and these are really important.  
So looking at transition from elementary to middle school, and then transition from middle to high school.  That could involve things like orientations at the beginning of the year, and also continuing-on support for those transition times throughout the year.  
So there's a lot of things that can go into these categories, and we know that you're all doing exciting things at your schools.  We want to have an opportunity to really talk about that.  And so you'll see that we're going to add an additional chat box on your screen, and that's going to be open throughout the next section.  That provides you with a prompt and we'd love to have you share ideas, things that you're doing that are working really well at your school and your district.  And like I said, that will stay open throughout the whole next section, and we're going to circle back to it and spend some time sharing amongst ourselves after we hear from our featured presenter.  
So I'd love to move on to our featured strategy here.  I'm going to go ahead and introduce Dr.  Joseph Barrows.  He's the superintendent from Ware County in Ware County, Georgia.  He's going to tell us a little bit more about a strategy they're using called report card conferences.  This is something that they've found is easily implemented.  They're getting great results, getting community members in the school, getting them involved, and is a great way to motivate students.  
So I'm going to turn it over now to Dr.  Joseph Barrows.  Thank you.
JOSEPH BARROWS:  Thank you, Amanda.  It's a pleasure to be with everyone this afternoon.  
Report card conferences, I think it's a very good strategy.  It is very low-cost.  It certainly impacts all of our students at our high school in tier one.  And we actually have a ticket there on the slide – and I know you may not be able to read that – but very quickly, what it says is it offers students an opportunity to speak with a caring community member about progress and future goals.  
The conferences are positive and upbeat, focusing solely on goals, solutions and encouragement.  And then the event actually combats issues with student attendance, discipline, achievement scores and dropout rate.  So if you look, I think you can see down at the bottom, the ticket has a date that says October 17th.  So we actually have our first report card conference next week, and these tickets have been given out to adults in the community and encouraging them to participate.  
Several years ago, just after I took the position of superintendent in Ware County, I spoke with a colleague – and I see several of you are from communities and schools in your respective states.  The colleague I'm speaking of is the director here for communities and schools in Georgia, Neil Shorthouse.  We were having lunch and just talking shop, and I said, Neil, tell me in your opinion.  You've been at this a long time; what's the one thing a new superintendent going into a district that has a very low graduation rate, what can we do?  
And he shared and he said, you know, I really believe it's really important to have at least one caring adult with each child.  And if we can do that and they can be encouraging, they can work to keep young people in school.  
And we also have been a big fan of Dr.  William Daggett's work with the International Center for Leadership in Education.  He's coined the phrase "rigor, relevance and relationships."  And certainly with common core standards coming on, the rigor is there.  The relevance piece, we talk about career academies and career pathways, and those things are coming into focus, at least in our district.  
But maybe the most important piece – and it goes back to Neil's comment – is the relationship.  Those are what we call the new three Rs.  And in looking at relationships, it's critically important to take a look at what we can do in that tier one category.  
If you look at Ware County High School, you can get some of the demographics here.  We have roughly 1,500 students in our high school.  Ware County is in Waycross, Georgia.  Geographically if you don't know where that is, we're about an hour north of Jacksonville, Florida and about two hours west of Savannah.  So we're right down in the southeast corner.  
And you can see our graduation rate was really low just prior to my arrival, roughly 45 percent.  I can tell now – and I'm very proud – that we're just over 80 percent and moving up.  
We had the pleasure of working with Dr.  Balfanz and the folks at Johns Hopkins on a major restructuring model called Talent Development.  We worked with them very, very intensively for three years and we still subscribe to much of the philosophical restructuring piece that came from Johns Hopkins.  But you can see several of the examples there that we have with career academies and use of 21st-century technology, a lot of professional development.  You know, if the adults aren't real sure about this new practice and what we're asking them to do, it's hard to get there.  So we focus in on adult learning.  And we have to involve the community, and we really have done a lot of that.
And getting down to the specifics of the strategies itself, of report card conferences, and it really is something that takes place basically after every grading period on a four-by-four block with our high school.  We have nine-week grading periods, so pretty much after every grading period we have a report card conference.  It's not high-tech, I can tell you.  It's really pretty simple in its design.  But we have volunteers who come in, and they may be people who work in city government or county government; they may be from the faith-based community; they may be business and industry folks, chamber of commerce representatives – anyone who wants to give an hour and a half of their time can participate.  
We provide some initial instruction for those volunteers.  You can see there it's not something that takes a tremendous amount of time, but we pretty much run all 1,500 students through our conferences in a 90-minute block of time.  We do have a guidance counselor and an administrator and facilitators at each one of our locations.  We set up in our cafeteria, we set up in the media center – wherever we have tables and chairs and can have a little bit of one-on-one time with the volunteer and the student.  
The conversations typically are not very lengthy.  We do encourage our volunteers to be upbeat and positive and providing positive feedback based on their performance.  You know, having been a principal in elementary and middle and high school, coming up through K-12, believe it or not, even high school kids enjoy their certificate, if they've been recognized by an adult that, hey, you're doing really good work, you've passed all four of your classes and you get four stars on a certificate.  
But it's a great way to identify students who may be struggling or having some issues with their performance.  You know, every adult brings their own personality to the table, but our high school students really have enjoyed this, ironically.  Believe it or not, they enjoy meeting the people from the community.  
If a student is struggling, that's where we take a little more time.  And you can see there's a recovery contract over to the side, and certainly we have all of this information; be happy to share it with anybody who'd like to have it.  But what we're working to try to do is make sure that students don't fall between the cracks, based on Dr.  Balfanz's ABCs.  We do look at attendance and homework and behavior and their organizational skills and exactly what the circumstances are.  
If we have a student that needs to have a recovery contract – and kids are brutally honest.  They'll tell you, you know, I just haven't done the work, or I was out a lot because I was sick; you know, I'm not really agreeing with this teacher, we're just not getting along.  And basically what we try to do is fill out that recovery contract so that our folks can then take a look at that and our counselors do look at that and provide additional support for those that have completed the contract.  
It gives us an opportunity to have some real positive feedback for our students.  They find out that people in the community do care about them.  They hear from people who are typically role models in the community.  They may see them in the paper or they may know that they're the mayor or the chief of police or whatever role that they have.  Those students who are struggling, they can get that extra help.  They can move into the upper tier and have more intensive interventions.  
And one of the positive offshoots of this is that our community is actually in our schools, and they find out that we actually have great kids in our schools and their high school really is a great place for young people to be.  And that's been a very pleasant offshoot of this, is that the perception of our high school really had turned 180 and people are excited about having their kids go to Ware County High School.  
I think that pretty much covers most of the nuts and bolts of the piece, and certainly we'll be happy to answer any questions.  
MS. DORRIS:  Great.  Thanks so much.  We really appreciate it.  
I'd like to remind folks that they can use that link at the bottom of their screen after the webinar and they can download a fact sheet that's got some more details on the strategy.  
So we'd love to open it up for questions.  If you have anything you would like to ask Dr.  Barrows, go ahead and type that in the main chat area.  That's the chat box on the left-hand side of the screen.  And we'll answer as many questions as we can.  
I think I will kick it off, and I see that Sarah Sellers (sp) is asking – I'm sorry; that's not a relevant question; I apologize.  
Why don't I kick it off and go ahead and ask how you deal with student confidentiality.  I know that's something that must come up for you.  
MR. BARROWS:  It did.  In fact, the first conference that we had, we had lots of questions that came primarily from parents saying, you know, I don't know that I want my student to participate in this; I don't know who this person is that's going to be talking with my child.  So we had to work through that.  
And realistically, if a student says no, I don't want to participate in this, we don't have them meet with a community volunteer.  We actually have them meet with a guidance counselor or administrator so that every child gets to touch base with someone.  
But after the first time we went through it, it was pretty amazing.  It was almost that no one has any opposition.  In fact we had a lot of parents that said I really appreciate somebody from the community being supportive of my child.  Because what happened was is that the young people went home and they told their parents, this is what happened today.  And we didn't have to do a whole lot of selling about the issue of confidentiality because here, again, the parents and young people really appreciated the positive reinforcement.  
MS. DORRIS:  Great.  Thanks so much.  
I think that we're going to go ahead and close up this question time since we're so tight on time here and move on to talking together.  
We'd really like to share some more ideas of what you're doing in your schools, what's working really well.  So I think that right now, that chat that was on the right-hand side of your screen is going to open up; it's going to move to the center of your screen.  So if you haven't had time to share with us what's really working in your school, then please take a minute now and add some comments.  
I'm going to turn it over to Christina Weeter.  She's going to summarize some of what's come in and also add some thoughts from the Department of Education.  
I'd also like to draw everyone's attention to one more fact sheet that we have available on that website.  It's a response intervention and enrichment period that's being used in Allen Parish, Louisiana with really good results.  So after the webinar we hope you'll check that out as well and find out about one more featured strategy.  So I'll turn it over to Christina now.  Thanks so much.  
MS. WEETER:  Thank you, Amanda.  
We've had a lot of great feedback come in and I really am excited to see how engaged you all are in this and so many wonderful and creative strategies that you've been employing.  It's been great to see quite a few of the ones where you're giving some of the ownership to the students, particularly in terms of creating some of their own graduation plans and getting them more invested in what the graduation ceremony's going to look like.  I think that's a really interesting and innovative strategy, especially because it probably doesn't cost a whole lot of money and really seems to get some buy-in from the students.  
We've seen some other strategies that have similar qualities where you've got students mentoring each other, particularly for certain grades, it looks like.  I think someone wrote in about focusing specifically with sixth and ninth grades, and we all know that those transitions can be really important and to have a mentor there can make those transitions go more smoothly; and not just student mentors or student advocates, but also adults.  It seems like a lot of these strategies that we're seeing here really have a strong relationship component, which is what we've been hearing about already on this webinar and I think most of us know is really important for this kind of work.
I want to encourage everyone to continue typing in your strategies.  As Amanda mentioned, this box is going to be open throughout the webinar, so we are going to transition into tier two intervention strategies.  But we encourage you to continue sharing strategies, either from tier one or tier two throughout the webinar so that you can continue to learn from one another as we proceed.  So back to you, Amanda.  
MR. KEATING:  This is Brian.  I'm going to close out this window, the first open chat here that's taking up most of your screen.  So if you're typing right now, go ahead and copy what you're typing so you don't lose it.  And like we said, we'll be having this kind of open chat available.  So feel free to type in your stuff at any time.  
Back to you, Amanda.  
MS. DORRIS:  Great.  Thanks so much, Brian.  We're going to move on to tier two now.  
As Terry explained earlier, these tier two strategies are the ones that focus on a small group of struggling students to provide them with early interventions.  There are, again, a lot of strategies that can fall into this tier.  
Things in terms of connecting with high-risk students in creative ways.  For example, we know some schools that are having a key adult at the school provide that touch-base in the morning to make sure those kids get to school rather than hearing from a traditional attendance clerk.  Also, looking at bringing in community members and older students as mentors and tutors; things like working on that transitioning programming for high school students that we've talked about during the summer and throughout the year.  
So I'd like to remind people that we'll keep that open chat window available to share your ideas throughout and we'll be again circling back to it.  Right now we're going to move on to our next featured strategy.  We're going to hear from Mark Willoughby again, who you're all very familiar with now.  So he's going to tell us about a great strategy that they're using with their middle schools in particular in the summer and also throughout the school year, and that's a "teach ahead" approach.  So I'd like to turn it over to Mark.  Thanks so much.  
MR. WILLOUGHBY:  All right.  Thank you.
Well, after several years of being in middle school and being a middle school administrator, we saw that our students that we were having in summer school, and then right now we're starting an inter-session program in our fall break.  And so one week of that fall break we will have inter-session, where students will come and they'll come for teaching ahead programs and for creative recovery.  
But most of the time we saw that these students were not there because they could not do the work; we were seeing students there because they did not do the work.  And we realized that, hey, we need to do something different than just remediation.  And it was easy to discover that most of our students going to summer school – or even going to inter-session a few years ago – were there just because they didn't want to do the work.  And many of these students were underachievers.  They were afraid to attempt homework or classwork for fear of not being successful, and they needed confidence.  
Thus, we began to pre-teach those students.  And one of the best things we saw two years ago was some of the high school teachers actually teaching the middle school students during the summer the classes that they would have in high school.  Those middle school students came to high school; very few of them did we see make failing grades after that.  And they stayed on path with the rest of their class because they were actually ahead when they started to school in the fall.  
And I think the key to those students having success was pre-teaching during the summer in the afterschool programs.  One of the things that's very important, helping to make it successful, if you can have those freshman teachers that are in high school that are going to be teaching those same students during the summer, going to be teaching the eighth grade students, that's maybe a scheduling nightmare.  But it really helps out if you can go ahead and have the schedules made out when your summer school starts so that those same students will be in the teacher's class during the regular school year.  
The other part is in most cases you have the parents that are already on board there, because hopefully we have worked with the parents before summer school and it's not a surprise that they're going to summer school.  Right now we are doing more of credit recovery because our retention rate and our number of students have greatly decreased on the number of classes that they have failed.  We started a freshman academy that has been extremely successful.  
And transportation – it seems like that's a big concern for everyone.  In a rural area it's not that our parents – maybe some of them didn't want to come to school to pick them up at 5:00 after school, or maybe they didn't want to school at 2:00 during the summer to pick them up.  But in reality, we had a lot of parents that just could not do that.  The school system was able to pay for part of the funding, and then we had grants to pay for some of the other funding, some of the other bus school afterschool transportation.  
And once we started providing transportation, we saw our numbers really increase.  Without the transportation in our rural school system we would not have the students staying after school or staying for summer school at all.  It probably increased the cost to 50 percent.  Any questions?  
MS. DORRIS:  Thanks so much.  I again want to remind folks that they can download a fact sheet and get more information.  But we'd really like to open it up to questions now.  
And I know that we have one here from Susan (sp).  She'd like to know more about how you identify which students participate in the teach ahead program.  
MR. WILLOUGHBY:  We would identify those students by their grades.  And the ideal situation is for the students not be failing, not to make – (inaudible).  We would identify them also by their attendance.  And when you look at the grades and the attendance and the behavior, those are some things that, when you look at those ahead of time and see what is going to happen, hopefully you can have some intervention even to make sure that that child does not need the teach ahead program or the staying afterschool programs.  
And it's not a computer program.  It's people just getting to know children.  And again, when you look at the attendance and you bring the parents in, I think that was one of the keys.  We saw there was some children that – for the parents' justification, they could justify why their children might be staying home.  They were staying home to take care of a sibling; to take care of somebody that was sick or a grandparent, because the grandparents were going into work.  Those kinds of things helped us out quite a bit by getting to know the folks.  
That comes down to a key for almost any of us, is getting to know and have the relationships and knowing what's going on in a child's life so we can help them.  
MS. DORRIS:  Great.  Thanks so much.  
We've also had a couple questions come in from Andy, from Taylor, about the cost and how you fund particularly the salaries for teachers to run these classes.  
MR. WILLOUGHBY:  Well, they're paid hourly.  During summer school it's an hourly wage, and we pay that with what we call extended contract money.  And we also have used a grant called the 21st Century grant.  I know that several people are aware of that, and those are two things that are used.  
And the transportation part, we go back to that, and that is some local funding on that part.  But there's very little money that is used for teachers that are local money.  We've tried to use all that concerning grants.  
MS. DORRIS:  Great.  I wondered if anyone had additional questions for Mark.  You can go ahead and type them in that main chat area.  I see we have some great side conversations going on.  I also wanted to see if there was anything else for Mark.  
All right.  Great.  We'll move on, then, guys.  We'll going to circle back now.  As I said, I see that there's some great conversations going on.  People are sharing things that they're doing in their districts, which we really want to hear from everybody.  
So we're going to go ahead, we're going to move that chat right into the main section of your screen again, just like we did last time.  And I'm going to turn it over to Christina Weeter.  She's going to summarize some of what's come in and also add some thoughts from the Department of Education.  Thanks so much, Christina.  
MS. WEETER:  Thanks, Amanda.  And just to circle back to something that Mark shared.  That 21st-Century Community Learning Center grant is a federal grant opportunity that goes to states.  So if you are not already tapping into it, then you might want to look into that, because as Mark mentioned, that's one of the other funding streams that they're able to leverage for some of these strategies.  
So to circle back, we've got wonderful information being shared in multiple ways here, in multiple chat boxes.  So I think, again, we're seeing some feedback here about the kinds of bonds that are being created between students and their teachers; creating houses that I would imagine seem to create a more personalized learning environment; the students graduate in sort of a cohort with their house.  Things like that might be able to make the environment seem much more personalized for the student.  
I'm trying to scroll through and see any others that we missed that were in the other main chat box.  
We did have a quick question I thought maybe we could have Mark answer real quick about whether or not students are being given credits for the summer classes, either helping them get accelerated through this teach ahead model, or how does that credit work through the summer courses?  
MR. WILLOUGHBY:  OK.  We give the children credit.  We give them the grades.  Credit recovery – we would go ahead and give them the grade and the credit for that.  Eighth grade – I didn't hear all your question, but the eighth grade, they would have the regular credit.  High school – when they gets in the high school setting, there's certain criteria that the high school requires that we set up to make sure that we're doing that ahead of time.  
I may not have answered all your question because I had someone come in the door.  
MS. WEETER:  That's OK.  Thank you very much.  And I think we'll go ahead at this point transition into the discussion around tier three strategies.  And again, please keep your strategies coming and your questions coming in either of the targeted chat boxes.  And I'll turn it back over to Amanda.  Thank you.  
MS. DORRIS:  Great.  Thanks so much.  We're going to move on now to tier three.  
As Terry discussed earlier, tier three, the things that fall into that section are the ones that are really individualized for students who are really, really struggling and are in danger of dropping out.  In this strategy we look at things such as the use of graduation coaches and teams, having a high counselor-to-student ratio, having counselors meet weekly with students who are identified as high-risk, and often using outside case managers to work one-on-one with students.  
Again, you're going to see that chat box to share what's working at your school, and we'll circle back to that after we hear from our featured presenter.  But I want to move right on and introduce Ms.  Julie Turner, who's the school improvement specialist from Dothan, Alabama.  And they're doing some really exciting stuff we wanted you guys to hear about.  
They've put in place a really rigorous process in which students who are considering leaving have to go through to justify leaving school.  And they found that this really provided a deterrent to students and it gives the students so many opportunities to work with caring adults at the school and to think through what this decision might mean.  They're really finding that this is keeping their kids in school.  So I'm going to turn it over to Julie and she's going to tell you more about their dropout counseling plan strategy.  
JULIE TURNER:  Good afternoon.  
I'm going to tell you a little about Dothan first.  Dothan is in the southeastern corner of Alabama and we have two high schools, Dothan High School and Northview, and they both serve about 1,200 students each.  And we are a small town but we're the big town in Alabama right here in the south.  We're one of the larger communities, even though we're very rural.  
So we serve that many students.  And in 2007 we were faced with the knowledge that we had 127 students that were on our administrative withdrawal or dropout list.  That's a lot of kids.  And when we started investigating where these kids were going, nobody really knew what happened to them.  They just went away.  
And so what we did, we started looking at information – and this was a whole system approach.  I'm very thankful for the leadership that I have, my secondary curriculum and our superintendent who really supported all of the changes we made.  Because what we'd had to do is we had to step back and look at what we had and use that because we didn't have any money to spend on this.  So whatever we did it had to be the resources that we already had.  
And so it was just an entire – the system just came together and we all collaborated and came up with this wonderful plan.  And what we found out was of these 127 kids, if they wanted to drop out they could just walk in, enter a couple of questions and somebody would sign them out and they were out of here; nobody know where they were.  So this was not acceptable.  
So what we did was we starting attending just about everything that we could on dropout prevention and we started utilizing the graduate tracking system, which is an early warning system that was developed by Kate Warfield in our state department of Alabama and her team.  It's built into our student data system in Alabama.  It gives us the three indicators that research shows are the highest indicators of dropout – the ABCs.  We printed that out and we started looking at these kids.  
Then we implemented a rigorous intervention program based on this graduation tracking system.  That's a part of our dropout plan.  And the strategy I'm going to share with you, it's really important that you know this is just one sliver of our success, but it's really, really worked.  
Also, we've had increased community involvement.  We have "Yes we can, Dothan," "Adopt a school Dothan," that has really gotten involved with re-engaging our parents in the middle schools and high schools, where generally parents become – historically parents become disengaged with their students' education.  They really helped us to re-engage those students.  
And then the dropout counseling plans – this is what we're going to talk about – to catch students considering dropping out before they leave.  You know, we had to see what we had to do to make sure students were really thinking through the decision they were making.  
Before in Dothan, it would have been OK to have a GED.  You could have found employment.  But now with a lot of our factories shutting down, there's not as much work that can be found like maybe their parents could have found with a GED.  So we have to re-educate the parents as well.  
But what we did was when a student wants to drop out of our school, we have to get them back on track.  And it's a very lengthy process, because one thing that I have found out about kids that want to drop out is if it's difficult, they don't want to follow through with it.  So that was one thing.  We really wanted to come up with a deterrent that would help these kids, we could talk to these kids, we could catch these students and make sure we connect them with caring adults so they could start thinking about and their parents could start thinking about the lifetime decision they were making.  
And the process includes writing essays and taking a practice GED.  This is what we call our dropout prevention plan and this is how it works.  When a student comes in and they want to drop out, they meet with their counselor.  The counselor is the first line of defense and she says, why do you want to drop out?  And then she tries to fix it.  Because sometimes you just have to bend those rules just a little bit.  
It may be that the student's schedule – like the student has to work at night and he doesn't need to be in an English class in the morning; he needs to be in an English class in the afternoon and maybe the PE class to wake him up a little bit in the morning.  That could be the problem.  Just little things like that.  
Well, if the counselor can't solve the problem then, if they still to leave school, we have what we call a dropout information packet.  They receive a packet of materials on career and the economics of having a high school degree, and then they have to write three essays.  And not many people make it to this point, but if they do, they have to write an essay on why they want to drop out, where they see themselves in the next year, and then where they see themselves in five years.  
And it's amazing.  Everybody who's filled this out wants to be a pediatrician.  We have to talk to them a little bit about this.  But after they write the three essays, they have to come back and talk to the counselor.  And the counselor then says, well, OK, we understand you still want to drop out.  They talk to them about the feasibility of what they've written and how dropping out will hinder them making their goals.  
And then they take a practice GED, and after they take the practice GED we discuss their scores.  The one child we've had take it didn't pass it.  We don't have anybody that makes it to this point.  Then if they still want to drop out after writing the three essays, meeting with the counselor numerous times – and then after their GED they also have to meet with an administrator who tries to solve their problems.  
And then if they still can't solve it, then they have to meet with a graduation team, who we conveniently only convene one time a month, and they have to wait for this team to meet in order to have an appointment with this team.  And the graduation team, what happens there is we have a counselor and two teachers, a principal, the school improvement specialist, and the graduation coach – and they all come in and there's a transcript analysis.  
And we start looking at what we can do to help this student graduate.  Can we put them in credit recovery?  We have a program that our secondary curriculum director implemented, and it's called the ARC – the accelerated recovery center, where it's like a storefront school.  Can we put them in the ARC?  What can these people do?  And it just takes everybody working together to make sure that we can come up with a solution.
When we say students are strongly encouraged to come to class during this process, a lot of people say, well, what if they just quit coming?  Well, we go and get them.  If they don't show up, we send our parent involvement specialist out to get them on a bus.  And we are lucky enough to have the only – I would bet – parental involvement specialist who is a former NFL player.  So when he comes to get you on the bus, you get on the bus.  And so we go and get them and we bring them back and he talks to them.  He has such a great rapport with the community.  He talks to them, brings them back in.  
And we have all of these interventions going on really simultaneously.  But how we track them – because I want to make sure we're tracking every kid and every kid gets exactly what they need.  Because what works for one may not work for the other.  In our data system we have counseling notes that are private, and we can enter everything of what we're doing – or they're public if we want to share them with certain people who are also working with the student.  Because sometimes it does take more than one person intervening.  
Let me go back and say on our early warning system, I'm a data geek really badly.  When I went back and did some data analysis on our early warning graduate tracking system from the state of Alabama, 96 percent of our kid were not hooked into school in some other way.  
And so what this did was this gave these kids, who were not connected to another adult, a meaningful relationship with an adult in that school who cares.  This gave them two or three people to be connected to.  And so this really encouraged them to do a little more – give a little more.  
At any point of this dropout prevention plan, the student can decide, hey, wait a minute, I do want to finish school.  So then what we do is we formalize what they need to do to stay on track and we make them take ownership.  And we make them say, OK, I'm going to do this so I can – even little things.  I'm going to set my alarm on my cell phone to get up on time to be at school on time or to meet the bus.  
And then we have an intervention plan which we basically say, what else can you do?  And sometimes we find that it is a conflict of personality with the teacher and the student and we try to work that out with the teacher.  And we say we're going to be responsible for this if you will do this.  So everybody has a responsibility.  
And then we have them sign what we call a graduation compact that says, OK, I've already said I'm going to drop out once; I understand I don't have a second choice at dropping out; I can't do it.  And they sign that, and that just kind of makes it more formal, especially to the student.  It makes it formal.  And so then throughout the time until they graduate, we continue to support them and give them intervention and we continue to check on them and we continue to make sure that those students are getting everything they need to graduate.  And it could be anything from basic needs to academic needs to even social needs.  
And so we really make sure we give them everything they need.  And it has been such a wonderful effort to see everybody in the schools – in two high schools – see all of the counselors, the graduation coaches, the parental involvement specialists, the administrators to really come together and support all of this.  
Now, the one thing that we have to do in order to make all this work is we have track data and keep track of students.  We have to know where all of our kids are going.  And so our administrators and the staff members have really become committed to keeping track of all the students.  We need to know where every student – who are they when they come in, where are they, and where are they going to go when they leave.  We have to know that information.  
And the harder dropout process has proven a deterrent in itself.  I mean, we've had kids that said, I'll just go back to class; this is too much trouble.  And that's what we want.  We want them to think it's too much trouble to drop out; this is crazy.  
And at first we did have a little bit of pushback from parents, but after a year of getting that reputation that we will come and get you on the bus – and I'll tell you, in Dothan, Alabama – I don't know how it is; I see there's people from all over the United States – I don't know how it is, but you don't ride a yellow school bus in Dothan, Alabama.  It's awful.  So if the yellow school bus pulls up, that is so embarrassing.  So after doing that a couple of times, the kids said no, I don't want him to come looking for me on the bus; that's crazy.  So that has really been a deterrent.  
But then, really important is that the students meet with many caring adults that can help them determine how to get back on track.  Because it takes more than one adult.  It takes everybody and that school – teachers – even lunchroom workers and janitors.  We tell them you are part of the educational process.  Because sometimes kids will bond with support people before they'll bond with the teacher because they feel more comfortable with them.  So we include every adult in our schools.  We include every one of them in the graduation process.  
Students are placed in the very center of the process, and it gives them a longer them than, you know, I think I'm going to take a test and be through with high school, and that's what they think about the GED.  And so it gives them a longer time to think about what's going on and have that adult input.  
So these are our results.  In 2007-2008 we had 127 students that were on our administrative withdrawal or dropout list.  And with all the comprehensive efforts – this is a small piece of it; couple other things we've done – the first year it went down to 117; then 30; and then three this year and two this year.  And the three last year and the two this year are going to be dropouts because they went to big-boy jail (sic), but at least we know where they are now, and we're keeping track of our students.  
And one other thing I wanted to mention was we've had a lot of early talk about our early warning system, and this Alabama graduate tracking system is amazing because we can start intervening with kids – it goes K-12.  And we have a process in place where they start intervening in kindergarten, and so parents are used to it by the time they get to the high school and we start intervening.  So that's been a really big part of our dropout prevention plan as well.  So that's one thing.  Making it harder to drop out and making the kids think about it and having those caring adults and the fabulous staff members that we have at our high schools has really been amazing in Dothan.  
MS. DORRIS:  Thanks so much, Julie.  We're going to move it over now to questions.  Again I'll remind folks that there is a fact sheet they can download.  We've had a lot of great questions come in, so I'll just start sending some over to you.  
We've had a lot of questions about cost, and I know you talked to me a little bit earlier about you sort of reorganized and used all the folks at your school to make this happen without additional cost.  
MS. TURNER:  Right.  What we did, we took a Henry Ford approach and we said, what can we do with what we have?  And we had some people – we had counselors, we had them loaded down with other tasks that weren't meeting with students.  And so we had to rearrange some of their responsibilities so they could actually meet with students.  Then we had parental involvement specialists and they were serving as attendance clerks, and so we had to kind of rearrange their duties.  
So that's what we did as far as costs.  We didn't have to hire anybody and there wasn't really any extra employment.  It's just we had to rearrange and move everybody's cheese (sic).  That was not an easy thing to do because people don't like change, generally, especially teachers.  It's the nature of the beast not to like change.  But we just had to move around responsibilities of some people – of the staff we already had in place, and that was really effective when we just moved it around more like that.  
MS. DORRIS:  Thanks.  We've also had a lot of questions about what keeps those kids in school during the months that they're going through this process?  I know that you've shared a lot of things that you do, but could you let us know about what else you're doing?  And also I think Ellen (sp) specifically was wondering, do you have a particular adult monitoring their attendance?  
MS. TURNER:  We do.  Our parental involvement specialist and our graduation coach – we actually have two.  They monitor the attendance.  And when they come in and they express the desire to drop out – first of all, if they just stop showing up, like I said, we send our parental involvement specialist out to get them and bring them back to school, and then we explain to them that you have to go through the dropout prevention process.
So then what we do is we monitor their attendance but we also make them sign a contract that says while you're going through this process, you must stay in school, and they sign it.  Now, I know and the school system knows that this is not foolproof, but absolutely positively these kids and their parents signing this sheet of paper just makes them feel obligated to come.  And then again, if they don't show up, again our parental involvement specialist heads out to get them.  And that's how we've done it.  Now, it's not 100 percent, but it's had some good results.  
MS. DORRIS:  Great.  So I think we just have time for one or two more questions.  Like you said, the results are really showing that it's working to keep the kids coming back to school every day while they're going through the process.  
Stephanie (sp) also wanted to know what you've learned about why the kids want to drop out in the first place.  
MS. TURNER:  We've learned – and this is another part of our dropout prevention – but we've learned that a lot of the kids are bored.  Either they've fallen behind or they're not engaged in their education.  So we've really had to step back as a school system – and I keep mentioning our secondary curriculum director; she's wonderful – she just really stepped back and we really looked at our instruction and how we can engage these kids to make the curriculum more relevant to where they are in life and where they're going.  And so that's been one thing that we've been able to do.  
Also we have life circumstances, but our accelerated recovery at the storefront school has really helped us mate the challenges that students may have, like, with teen pregnancy or having to care for an elderly grandparent that they live with or something like that.  That has helped a great deal.  But we've learned they're either bored or they have failed a class.  And with our credit recovery program, they have been able to recover.  
And when you see a 17-year-old's eyes who might have been in the 10th grade, that he was able to recover some credits and be able to graduate on time with his class, that is amazing when they realize there is a chance for you to do this.  And so that has really helped a great deal as well.  
MS. TURNER:  Thanks so much, Julie.  We really appreciate it.  
We're going to have to wrap up this portion.  I'm going to turn it over to Christina again.  She's going to again summarize some of the ideas folks have had and bring it back and have some comments from the Department of Education.  Thanks, Christina.  
MS. WEETER:  Thank you, Amanda, and thank you, Julie.
It's really interesting to see some of the strategies that people are sharing because they really have a lot of common elements with what Julie, and of course, our other presenters have shared as far as the caring adults – I mean, that's been part of every strategy that we've talked about today and many of the ones that have been typed in through the chat.  
So there's the theme of caring adults, but in addition to that, I think this strategy and some of the ones that we've seen shared through the chat really are helping the students think about whatever is their next step, and is dropping out of school going to get help them get to whatever that next step is; or are you presenting them with information about different options that are available to them, whether it's more vocational or career tech training; helping them think about, OK, well, if college is not for me, what are some other postsecondary options, like an apprenticeship program, a community college or getting some kind of industry certification.  
And I love this idea of helping them sort of map through to their dreams that – (inaudible) – shared.  So I think that's been a really interesting theme here, is kind of helping them figure out, OK, where do I want to be?  If I don't want to be in school, where do I want to be, and then how and I going to get there?  I think that's really been interesting to see that taking shape in a number of different ways.  
I guess that about sums it up as far as strategies that we've seen.  I know a lot of people have questions about funding and I think one of the key points that Julie made is that you have to start with what you have and see if you can rearrange some of it (to pass on ?) people's plate; to make their jobs more student-centered if possible, especially if you're in a counselor role, being creative about how you engage those young people; how you address their boredom, if that's the main reason they're not coming to school – not because they can't do the work, but because they're just not engaged in – (inaudible).  
Some other strategies – (inaudible) – shared earlier have to do with – (inaudible) – or project-based learning.  Those can be very, very captivating activities.  
We're going to move on to the next piece of our webinar, which is kind of bringing us to a close, but encouraging you also to be continuing the conversation in another space that I'll tell you about momentarily.  
So primarily we just want to thank you today for your participation.  All of your contributions have really made this webinar so much more enriching.  It really helps us here at the department deepen our learning about what's working in the field.  
As you can see on the screen, we've got links to the previous webinar recording.  If you weren't able to join us for that, you can access the recording – (inaudible).  We will also be hosting the third part of this series that will delve more directly into the recovery work, and that will be taking place – (inaudible) – next year.  Everyone who registered for this webinar will be receiving an update once – (inaudible) – details worked out around that.  And we encourage you to share invitations with any of your colleagues to join us for that third webinar.  
We are going to ask you to – (inaudible) – short survey which you'll see pop up on your screen in a little bit.  This will really help us improve – (inaudible) – webinar.  We want to make it as useful to you in the field as possible.  Then after the webinar, you can access all of the resources (that we've mentioned ?) and a recording of this at our – (inaudible) – website.  
A recording of this webinar will be posted about a week after – (inaudible) – wrap up here today.  This is also the same website where you'll be able to learn about the third webinar in our series.  
And then finally I'd really strongly like to encourage you to continue this conversation.  I've been so excited to see all of the great information coming through the various chat boxes.  And there is a place for you continue those conversations and share some additional resources, like some of the links I've seen posted in the chat box or any documents that you think might be useful to others in the field.  
What you can do is go to the school turnaround learning community that's been created for the Department of Education.  (Inaudible) – there is a – (inaudible).  And you see the web address on your screen.  And all you have to do is join that group and then click on "group discussion" and you can see where we tried to start the conversation there, to encourage you to continue sharing strategies.  You can start new discussion topics.  
We really hope that you'll maintain this level of engagement between now and the next webinar and continue to network with your colleagues.  And in addition, there are some other webinar that were not specific to rural dropout work but are related to some other areas – (inaudible) – rural education that you can find archived on that website as well, and additional resources from other related department events.  
So I really strongly encourage you to go to that website and continue the conversation and access those resources.  (Inaudible) – your input is not only valuable to us at the department, but it's probably even more valuable to you and your colleagues in the field.  
So again I'd just like to thank you for joining us today.  I want to give – (inaudible) – thank-you to our colleagues at Jobs for the Future, Terry Grobe and Amanda Dorris, and of course to Brian for helping us with our technical side.  So thank you, everyone.  
(END)
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